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Panel One-1: Extensive Online Writing in Chinese Heritage Language Classes –                Pedagogical Application and Learner Corpus Research
 
Yang Xiao
University of California, Davis


This study presents the outcome and implications of a four-year blog writing project in Chinese heritage language (CHL) classes. It serves two objectives. First, as a pedagogical application, it showcases a model for extensive writing with web 2.0 tools in CHL classes. Second, as a long-term empirical research project, it intends to build a CHL-learner writing corpus and to conduct corpus-based investigations on CHL writing and proficiency enhancement through online writing. 

The first part of the paper proposes instructional guidelines for conducting online writing activities in CHL classes. Teaching writing to heritage learners has long been the focus of curriculum design in most Chinese language programs, particularly in their bilingual-track courses. The previous studies in UC Davis bilingual track classes suggest that online writing is frequently more preferable than traditional writing assignments from the perspective of individual learners. As a curricular component, online extensive writing is a productive option for heterogeneous upper-division courses where instructors often struggle to meet the needs of CHL learners with diverse proficiency levels. This study discusses the design of specific blog-writing activities for different levels of Chinese heritage learners and explores how various tools can be used to maximize the pedagogical potential of online writing. For example, this study shows how online writing can help teach expressions, vocabulary, grammar, characters, and error correction, and it also offers methods for evaluating writing exercises.

For the past four years, the proposed model has been utilized in the bilingual-track Chinese course at UC Davis. The online writing corpus collected during this period contains 4,037 blog entries and nearly 100,000 characters by 254 individual bloggers. The second part of the paper aims to advance collective understanding of the mechanisms of heritage language acquisition by presenting a preliminary learner corpus research (LCR) on online CHL writing. LCR is a young but vibrant branch of research that stands at the crossroads of corpus linguistics, second language acquisition, and foreign language teaching. Along these lines, the current study adopts a multidimensional research design: it first evaluates learners’ proficiency gain via open source on the Internet, utilizing customized tag cloud technology for assessing lexical knowledge. On the discourse level, it combines genre analysis/discourse analysis with corpus-linguistic techniques to investigate CHL learners’ writing style, choice of writing topics, and discourse strategies. 

[bookmark: _GoBack]The findings of the study hold important implications for developing pedagogical tools and methods that more accurately target the needs of CHL learners. The development of an online writing corpus also has great potential for further investigating CHL acquisition and classroom teaching. 




Panel One-2: E-class: Using Technology for Real Life Language Practice and Communication

Li-Chin Chiang and Judy Peng
Meyerholz Elementary School


How can teachers use technology to engage students in an authentic language learning experience?  Research has shown that language learners need to be exposed to real-life language experiences to be communicatively competent, yet this is a constant challenge for language instructors who teach in an ‘artificial language’ classroom setting.  For an authentic language experience to take place in the classroom, teachers need to create real-life language situations.  

This session will give an overview of a bilingual E-class classroom program between third grade students in Taiwan and California.  This innovative practice places  students in a real life language environment in which they use video technology to communicate in English and Mandarin Chinese.  In the correspondences, students utilize all language skills, listening-speaking and reading-writing.  Guided by their Mandarin and English instructors, the students from both countries showcase their work in English and Mandarin in a non-threatening environment.   The benefits of this program have been significant.  In an E-class setting, students learn cultural context for language use, native speaker pronunciation, and cross-cultural interpersonal skills.  The students have also shown increased motivation in the subject areas as well as self-esteem and confidence building in using both languages.  

The presenters will discuss how to get an E-class started and how to manage it.  They will also share pedagogical tools they have used, taking language use or form from e-class exchanges and creating ‘teaching moments’ in the classroom.






Panel Two-1: 附带词汇学习对汉语词汇教学的启示

Weisi Cai
University of California, Berkeley


以往的很多研究试图发现语言学习者学习词汇的方式 (Jenkins, Stein & Wysocki, 1984; Nagy, Herman & Anderson, 1985)。对此，研究者提出了两种可能使词汇量增长的方式：直接词汇教学和附带词汇学习 (Nagy, Herman & Anderson, 1985)。可以说刻意词汇学习和附带词汇学习属于一个连续体的两个端点 (Gass,1999)。因而, 真正的词汇学习过程是一个刻意学习和附带学习的合成体。

基于词汇学习的合成性特征，在汉语教学的过程中，作为词汇学习的主要方式之一，附带词汇学习对汉语词汇教学有何影响呢？本研究试图通过对两名成人汉语学习者附带词汇学情况的考察，为汉语词汇教学带来一些相关的启示。

为达到上述研究目的,笔者设计了一份包括阅读测试、词汇测试、汉语构词能力测试以及汉语学习调查问卷四大部分的测试,并要求两名被试在指定时间内完成测试内容。

通过对测试结果的分析，笔者证明了以往相关研究领域的结论，并提出了新的发现：

第一，阅读文章的生词率在5%或以下有利于汉语学习者附带词汇学习的发生；
第二，阅读记叙文比阅读说明文更有利于汉语附带词汇学习的发生；
第三，阅读有生词注释的文章比阅读无生词注释的文章更有利于汉语附带词汇学习的发生；
第四，学习者对汉字构成要素（部首）的掌握要先于对汉语词语构成要素（语素）的掌握；
第五，学习者在推测词义时，准确理解构成词语的语素意义比了解词语的结构类型更难。

这些测试结果能够给我们的课堂词汇教学带来哪些相关启示呢？对此，笔者认为，

首先，课堂上的直接词汇教学与附带词汇学习存在着密不可分的关系。在初级阶段，直接词汇教学应为学生学习新词汇的主导方式；到了中级阶段，教师应适时地引入附带词汇学习方式；而随着汉语词汇量及汉语知识的增长，到了高级阶段，附带词汇学习应逐渐代替直接词汇教学成为学生学习新词汇的主要方式。
第二，为引发学生在阅读中产生附带词汇学习，教师在为学生选择阅读文章时应遵循语篇生词率原则、语境线索原则、阅读文体原则以及阅读内容趣味性原则。
第三，为了让学生更加深入地理解汉语词汇的含义及用法，培养他们可持续性词汇发展的能力，并给他们的整个汉语学习过程打下一个坚实的基础，在词汇教学中，教师除了教授学生汉语词语的整体释义及用法，还应该在适当的时候开始向学生介绍相关的词语内部组成部分，即语素及其之间的结构关系知识。
第四，为了有效地帮助学生学习汉语词汇，教师应该为学生提供尽可能完整准确的生词表，它不仅要含有词语的注音、词性标注及英文释义，更应该为学生提供词语的内部结构信息、词语中各语素的释义以及词汇的用法特点及搭配。




Panel Two-2: E-class: A Perceptual Study of Phonetically Similar Words in
Chinese Listening Exercises

Yingyu Zhang
Defense Language Institute


This presentation addresses the phonetic problems occurring in listening comprehension exercises.  When students have difficulties understanding listening texts correctly, they often complain that there are too many “homonyms” in Chinese.  How can students differentiate between Chinese homonyms and the phonetically similar words used in listening exercises?

The presentation is composed of three sections.  First, the presenter will examine and classify the phonetic characteristics and distribution of the homonyms in DLI Chinese textbooks (Unit 1-Unit 14, 2009) according to the Modern Chinese Dictionary (2009) and the HSK Vocabulary Guideline (1997).  The data shows that homonyms, which are limited in Chinese, are not the key factor for the students’ misunderstanding of Chinese listening texts.  Second, the presenter will classify students’ listening errors phonetically and semantically, analyze the phonetic features and the patterns of these errors, and then discuss how the errors relate to students’ incorrect pronunciation, as well as how the students’ interlanguage hinders them from differentiating between Chinese words with similar sounds in listening comprehension exercises.  Third, the presenter will propose appropriate teaching and learning strategies to aid the students in: 1) acquiring the correct perception of Chinese syllables through correcting pronunciation errors; 2) developing the concepts of tones and intonation at the sentence level; 3) listening to and comprehending larger meaningful units based on sentence structures, rather than on isolated words.

This presentation indicates that students may mistake the meaning of listening texts when Chinese syllables contain phonemes that do not exist in English.  Therefore, differentiating phonetically similar words is essential for enhancing students’ Chinese listening comprehension skills. 






Panel Three-1: 网络语言与中文教学

Xinping He
Head-Royce School


如今中国媒体在新闻报道、通讯文章中使用网络语言的现象十分普遍，要人的演讲中出现的网络语言也会引发掌声和追捧，加之网络的普遍使用，可以说人们的日常生活被包围在网络语言中。

网络语言作为一种新兴语言，从本质上来讲，它是现代汉语的重要组成部分——网络语言所使用的基本词汇和语法都来源于现代汉语；同时，随着网络应用日益深入中国人的日常生活，它越来越影响中文的词汇组成和语言使用，无法回避地，它对中文教学的政策与实践产生一定影响。海外中文教学中，因为我们要向学生展示真实的中文和中国文化，所以思考网络语言与中文教学的关系也是海外中文教师需要面对的问题。

理论上，保守派认为网络语言不但会干扰正常的教学秩序，还会破坏汉语言的纯洁性，割裂汉语言几千年来形成的发展演变传统，甚至最终会毁掉汉语言；开明派认为网络语言反映了当下的社会现实，虽然一些网络语言生命力短暂，但是从语用学的角度反映出网络时代中语言产生、形成的新路径，语言本就应该带有时代特征。

现实中，一边是作为中学语文教学指示灯的高考并不承认网络语言：权威阅卷人在2011年高考前夕呼吁考生谨慎使用网络用语，否则按照错别字处理；一边是世界上发行量最大的、中国中小学生几乎人手一本的《新华字典》在2011年新版中也加入了“房奴”、“学历门”、“晒工资”等新生网络词语。

本文试图通过梳理近年来一些网络用语所反映的社会文化现象以及专家学者对网络语言所持的各种观点，意图与诸位同仁一起讨论中文教师在实际教学中对网络语言的教学原则和尺度，以期在海外中文课堂上既能够做到与时俱进，又不会倒置本末。




Panel Three-2: Adopting A Process Approach to Teaching Listening

Jian Kang Loar
Defense Language Institute

			
Recently, the effectiveness and validity of the currently prevalent approach to teaching listening—the Comprehension Approach, which takes the form of asking and answering comprehension questions, has been questioned. The approach is criticized as a means of testing listening rather than teaching listening. Its drawback is that it focuses on the product, but fails to provide insights into the processes by which the product is derived. Following John Field’s viewpoint (2008), the presenter advocates adopting the PROCESS approach to teaching listening, which highlights associating L2 skills training more closely with the processes that underlie L1 performance. 

Based on the psychological processes that make up listening skills, the PROCESS approach emphasizes the importance of training the learners’ ability of DECODING and MEANING BUILDING, which are two different types of operations engaged in by listeners. Through the process of decoding, listeners translate the acoustic input into speech sounds, words and clauses, and finally into a literal meaning. In the meaning building process listeners have to rely upon the cues provided by co-text and world knowledge to enrich the information that they have managed to decode from the speech signals, thus achieving understanding. 

The two processes of decoding and meaning building employed by listeners give rise to different types of difficulty. The teacher, through observation, can make diagnostic decisions about the breakdowns of the learner’s understanding. After identifying the listener’s problems, the teacher can design small-scaled remedial exercises that focus on the problems or specific aspects of the L2, and the exercises are to be done intensively. The presentation discusses and exemplifies how to design such exercises, which aim to prevent the problems or errors from occurring again. The long-term goal is to develop and increase listeners automatic decoding ability, that is, the listeners can show more accurate and rapid processing at word, chunk and clause level.

